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“If a child doesn’t know how to read, we teach.
If a child doesn’t know how to swim, we teach.
If a child doesn’t know how to multiply, we teach.
If a child doesn’t know how to drive, we teach.
If a child doesn’t know how to behave, we… teach? punish?
Why can’t we finish the last sentence as automatically as
we do the others?”

~Herner (NASDE President) Counterpoint 1998, page 2
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What is PBIS?
Positive Behavioral Interventions and Supports (PBIS) is an evidence-based approach for
establishing the social, cultural, and behavioral supports needed for a school or program to be an effective
learning environment for all students. It is a team-based process for systemic problem solving and
planning.
Studies show that students with problem
behavior also struggle academically.
Research has found that school communities
implementing PBIS see decreased
exclusionary, reactive and punitive discipline
practices, increased student satisfaction,
and improved perceptions of safety. In short,
when school communities are safer, students
are more successful.

PBIS can be implemented across grade
levels and contexts (including afterschool!)
PBIS reduces incidents of bullying and
harassment
PBIS increases staff, student, and family
satisfaction
PBIS increases academic and enrichment
instructional time

Two primary areas of emphasis in PBIS
are prevention and instruction of social
behavior. PBIS is based on the idea that when
students are taught clearly defined behavioral
expectations and provided with predictable
responses to their behavior, both positive and
corrective, all students are more likely to meet
those expectations.
When the PBIS framework is implemented
in a school, all school staff and students
participate. Consistency across contexts is
an essential element to the success of PBIS
initiatives. Your afterschool program can
help improve the school climate and reduce
behavior management issues by integrating
PBIS strategies into your program.
PBIS systems start with “Tier 1” strategies.

Identifying PBIS
There are a couple of simple ways to tell if a school you are working with is using the PBIS framework.
1. Just a few positively stated expectations are posted throughout the school. “Be Safe. Be
Responsible. Be Respectful.” are commonly used but there are many variations.
2. There is a token economy in the school community where students can exchange positive
recognition tickets, or coins for tangible prizes or experiences.
PBIS in Afterschool
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The Role of Afterschool
Providers in PBIS
High quality afterschool programs make intentional connections to the schools of the children they
serve. Aligning expectations with a school is especially important when the afterschool program is
operating in the same school building the children attend during the school day. Both the afterschool
program and the school day will have more success with their initiatives if the PBIS framework is
implemented across all contexts of the school experience.

School Day Alignment
The afterschool director or supervisor should make every effort to connect with the building
PBIS team. In a best-case scenario, the afterschool program is represented on the team and
contributes to the implementation process.
Once a connection is made the provider should:
Show interest in supporting the PBIS initiative
Be open to adopting the simple, school-wide rules in their program
Ask to participate in the recognition and documentation systems
Take part in PBIS trainings and meetings to ensure the strategies are
implemented consistently.

Creating a Positive Culture in Your Program
Punitive discipline is focused on the student’s behavior and the goal is to stop a particular
behavior through the use of punishment. This approach fosters environments of control and
power struggles, triggers antisocial behavior, and damages the adult-child relationship.
The PBIS framework relies on adults to monitor their own behavior and set-up environments
to prevent disruptive behaviors before they start. Instructive discipline replaces a behavior by
teaching a new behavior or skill and then acknowledges and rewards the use of the new skill.

Schools Not Using the PBIS Framework
Afterschool programs can still use the PBIS framework, even if the school
they attend during the day is not. Visit pbisnetwork.org (NWPBIS) to learn
more about starting from scratch.
4
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Strategies for Everyone
Tier 1:
Tier one strategies are designed to make the school climate comfortable for all students and
prevent most negative behavior before it has a chance to start.
Here’s what Tier 1 strategies look like:
Define expectations
Teach expectations
Acknowledge appropriate behavior
Respond to problem behavior.

Tier 2:
Tier two interventions and supports are designed to reduce the frequency and intensity of
incidents of problem behaviors for students who are not finding success with just Tier 1
strategies. A plan can be made with more focused, intensive, and frequent small group-oriented
responses in situations where problem behavior is likely.

Tier 3:
Tier three interventions and supports are designed to reduce the
intensity, frequency, and/or complexity of existing problem behaviors
that are resistant to and/or unlikely to be addressed by primary and
secondary prevention efforts by providing the most
individualized responses to situations where
problem behavior is likely.

Tier 2 and Tier 3 supports should
be developed in partnership with
the student, school day staff,
parents, and other individuals who
know and support the student.
Explanations and examples of Tier 1 supports are on
the following pages.
Image credit: http://www.methuen.k12.ma.us/schools/methuen-high-school/pbis-mhs
PBIS in Afterschool
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Define Expectations
The community agrees on a few simple expectations that can be applied in any setting. Many school
communities commonly use “Be Respectful, Be Responsible, and Be Safe”. Students are taught what
the expectations look like in different situations during the school day.

Sample Expectations Matrix from Oak Grove Elementary
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Sample Expectations Matrix for an Afterschool Program
An afterschool program operating in the same school should adopt as many of the same expectations as
possible but will need to address some of their own settings and situations. It might look like this:

School-wide
Rules

These are exactly the same as the
school day (with the exception of hall/
bathroom passes).

These situations likely take place in the cafeteria so they are designated by the
activity rather than the setting.

Hallway

Playground

Bathroom

Snack
Line

Snack Time

Hands,
feet, and
body to
yourself

Follow
directions
from program
staff

Use a
“do not
disturb”
voice

Say
“please”
and “thank
you”

Stop, look, and
listen when
attention
signal is given

Put
equipment
away

Leave the
bathroom
clean

Be Respectful

Clean up after
yourself

Keep bark
chips and
grass on the
ground
Voices
off

Take turns on
equipment

Take a
hall pass

Play games by
their rules
Let everyone
play

Be
Responsible

Quick,
quiet, aim,
flush, wash
Take a pass
Throw
away all
trash

Use a
calm,
friendly
voice
Hands at
your sides
Be ready

Use a quiet
voice
Take only your
share of food
Place
unwanted food
items on the
sharing table
neatly and
unopened

Homework/
Quiet Time

Activity Time

Stop, look, and listen
when attention signal
is given

Stop, look, and listen
when attention
signal is given

Follow directions

Follow directions

Allow other students
to work or read

Hands, feet, and body
to yourself

Raise your hand if
you need help

Raise your hand if
you need help

Use a quiet voice

Voice level is
appropriate to the
activity

Complete homework
before moving on to
other activities
Put your homework
in your backpack
when finished

Clean up after
yourself

Raise your
hand to be
excused
Walk

Be Safe

Give
yourself
room
Go
directly
to your
stination

PBIS in Afterschool

Use
equipment
appropriately
Stay within
the program
boundaries
Follow the
rules

Be efficient
Maintain
personal
space
Exit the
bathroom
quickly

Give
yourself
room
Keep your
body to
yourself
Walk

Sit on your
bottom with
your feet in
front of you
Touch and eat
only your fooddo not share

Use materials
appropriately

Use materials
appropriately

Stay within the
program boundaries

Walk
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Teach Expectations
The expectations and procedures are taught to all students in the building, and are taught in real
contexts. For example playground expectations are taught and practiced on the playground and hallway
expectations are taught and practiced in the hallway. The expectations are taught using the same
teaching formats applied to academic or enrichment instruction. When teaching, behaviors are always
linked to the common expectations defined in the strategy above (usually some variation of “Be Safe, Be
Respectful, Be Responsible”).
Two sample lesson plans for teaching expectations are on the following pages.

Sample Lesson Plan for Teaching a Routine or Expectation
School-wide Rule: Be Responsible

Routine or expectation: Cleaning up
after an activity

Grade level: 2-3

Duration of lesson: 15 - 20 minutes

Rationale: Students need to participate in cleaning up after an activity so we can quickly and
efficiently transition from one activity to the next without leaving a mess. Promotes personal
responsibility, shared responsibility, time management skills, leadership, and organization.
Objectives:
(the outcomes for students)
Examples:
•• Students will be able to....
•• Students will understand...
•• Students will practice...

Students will understand their role in clean-up time.
Students will respond to signals that indicate clean-up time.
Students will practice the routine.

Preparation/Set-up:

Materials: (each item needs a storage bin)

This lesson needs to occur when there is a mess
to clean up. There should be several items to
organize and put away along with specific and
clear places for things to be put away. An easy,
but messy, project like paper snowflakes will
produce enough mess for everyone to clean up.

Colored construction paper
White paper, pre-cut into 12-sided figure
glue
Scissors
Trash bin
Paper recycling bin
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Time

Activity

Details

6 min.

Introduction (Why do we need
this routine?) and specifics

•
•
•
•
•

3 min

Modeling with narration

•
•
•
•

Explain the rationale.
Explain the specifics of how you want the routine
to play out.
Talk about snowflake activity/explain that this
is so we have something to clean up and how to
make the snowflake.
Give them time to make a snowflake and glue it
onto the colored paper.
Instructor makes one, too.
Clean-up signal
Model cleaning up your area, narrating
everything you do.
Have a student model the routine while you
narrate their actions.
Check to see if the students have questions.

3 min

Practice with narration

Have the whole group practice.

3 min

Debrief

Gather the students in a group and talk about what
worked well and what didn’t work well. Make
adjustments and practice the routine as necessary.

PBIS in Afterschool
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Sample Expectation Lesson Plan
Universal Expectation:
Skill/Setting: 							Grade Level:

PURPOSE OF LESSON (what do you want them to know)

TEACHING TOOLS/RESOURCES/EXAMPLES

STUDENT ACTIVITIES (modeling, role play, reading, writing, etc)
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Acknowledge Appropriate Behaviors
Once expectations have been defined and taught, they need to be acknowledged on a regular basis. Giving
regular positive feedback when students use skills they have been taught is a critical step to teaching and
maintaining desired behavior. An acknowledgment system to encourage regular recognition of desired
behavior in the school will be developed. Positive or negative environments for students and staff are the
result of the accumulation of individual positive or negative interactions. Research suggests that a 5:1
positive to negative ratio fosters the most positive and productive environments for children.
Positive interactions can occur in many meaningful ways (pat on the back, smile, verbal praise), but the
goal of an acknowledgment system is to provide a regular reminder to staff during your busy days to
catch kids doing the right thing. Below is a grid of positive acknowledgments.

Examples of Positive Acknowledgements
Little
Things

Individual Student

Small Group

Whole Group

“Nice to see you!”

Thank first 3 students
who respond positively to
attention signal.

Provide choice/ voice

“How is your day going?”
Greeting kids by name
Give specific praise for
behavior

“I can tell that your group
is working really hardthanks for the effort!”

“I am glad you are here
today.”
Smile, laugh, relax with
class.
Talk about something
nonacademic for 3 minutes.

Thank individuals for
helping
Listen, smile
“Nice job!”
Medium

High 5
Student allowed to tell a
story or joke
to the class

Big

Positive call home,
positive postcard home

High 5s for the first row/
table group that cleans up
or follows directions

Earn a big reward like extra
free time, a party, or a special
activity like a pajama day

Display student work
Free time and activity
options

Negative interactions are any time we give attention to students for problematic behavior (e.g. “Rex, keep
hands and feet to yourself”, “Remember class, all eyes on the teacher.”, “Sophia that’s a beautiful drawing,
but it’s time to start math.”)
An acknowledgment system is often a ticket system used by staff members and volunteers to recognize
students for engaging in positive behavior. Staff members can award “tickets” to students across all
school settings, whether they teach the student or not. When handing out “tickets” the specific positive
behavior the student is being recognized for should be clearly identified and matched with one of the
school rules “Safe, Responsible, Respectful”.
PBIS in Afterschool
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Children can keep and collect these tickets and sometimes can use them
toward exchanges for prizes or other rewards. There is often a schoolwide drawing to recognize some lucky students for their positive behavior.
Classroom and School-wide celebrations may also occur when students have
turned in a certain number of tickets as a class or school.
Ideally, the afterschool program can participate in the school-day system and
have a program celebration when they meet a designated goal. If participation
in the school day system is not possible the afterschool program should create
their own.

Prevent Problem Behavior
Children’s behavior is a reaction – a reaction to their environment, their
emotions and physical needs, and to their interactions with others. Adults
must take this into account as they consider how to respond to children and examine how a situation
may have triggered unwanted behavior. Sometimes these items are within the environment itself. For
example, are students being asked to work quietly in a space normally meant for a high level of activity
and noise? Or the trouble may lie within the interaction of the child and the adult. Reflecting on the
environment and the behavior of the adult and how those two factors set the tone for students is critical
to preventing unwanted behavior. Here are some strategies to set students up for success.
Strategy

Description

Minimize crowding
and distraction

Design environment to elicit appropriate behavior:

Maximize structure &
predictability

Establish routines for: personal needs, transitions, working in groups,
independent work, instruction, getting materials, homework, etc.

State, teach, review &
reinforce positively
stated expectations

Establish expectations.

•
•
•
•

Arrange furniture to allow easy traffic flow.
Ensure adequate supervision of all areas.
Designate staff & student areas.
Seating arrangements (classrooms, cafeteria, etc.)

Teach expectations in context of routines.
Prompt or remind students of expectation prior to entering natural context.
(precorrect)
Monitor students’ behavior in natural context & provide specific feedback.
Evaluate effect of instruction - review data, make decisions, & follow up.

Provide more
recognition for
appropriate than
inappropriate
behavior
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Maintain at least 5 positive remarks for every 1 correction
Interact positively once every 5 minutes
Follow correction with positive reinforcement for rule following
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Actively &
Continuously
Supervise

Move, scan, interact
Remind/precorrect
Positively acknowledge

Respond to
Inappropriate
Behavior Quickly,
Positively, & Directly

Respond efficiently

Establish Multiple
Strategies for
Acknowledging
Appropriate Behavior

Social, tangible, activity, etc.

Attend to students who are displaying appropriate behavior
Follow school procedures for major problem behaviors objectively &
anticipate next occurrence

Frequent v. infrequent
Predictably v. unpredictably
Immediate v. delayed

Provide Specific
Feedback for Errors &
Corrects

Always indicate correct behaviors
Link to context

Respond to Problem
Behavior
Despite our efforts to proactively set students up
for success and, students will still make mistakes.
When it comes to responding we have three
primary goals:
•

Make sure to keep everyone safe

•

Minimize the loss of instructional or
enrichment time for all students (including
the student who engaged in the behavior)

•

To teach the student the appropriate
behavior to use instead of the problem
behavior.

Every mistake is an important opportunity to teach
the appropriate, desired expectation to the student.
It is a priority to provide fair and consistent
consequences for problem behavior that focus first on teaching our students the desired behavior
and that get them back engaged in activities as soon as is safely possible.
The adult response should focus on teaching positive
skills and preventing future occurrences of behavior.
Afterschool instructors should be prepared to manage minor problem behavior without support from
their supervisors. Here are some examples of minor challenges and potential responses.

PBIS in Afterschool
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Potential Responses to Problem Behavior
Example
Expectations
Be Safe

Examples of Minor Challenges Possible Adult Responses
Hands/feet/objects on others
Unsafe play/ inappropriate use of
equipment
Running in halls

Be Responsible

Off task
Out of assigned area

Be Respectful

Talk outs
Failing to follow rules/directives
Interrupting instruction
Inappropriate voice level
Disruptive
Inappropriate language/
comments
Put downs/ low level teasing
Spitting

Ask student which expectation was
not met;
Teach appropriate behavior;
Remind, redirect, reinforce;
Additional practice of the correct
behavior;
Closer monitoring/proximity;
Ignore/ acknowledge appropriate
behavior;
Use humor;
Complete paperwork for minor
behavior if necessary;
Contact parent (as necessary)		

The Site Supervisor should be involved when major problem behavior occurs. Some examples are below.

Minor Problems vs. Major Problems
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Instructor Managed (Minor Problems)
A problem behavior that has low intensity, short
duration, and does not occur with regular frequency. Staff responds by reteaching the appropriate behavior & rule.

Supervisor Managed (Major Problems)
A problem behavior that has high intensity, or
long in duration, or occurs with increasing frequency. Staff members are not able to respond
to independently.

Disruption
Disrespect
Non-compliance
Property misuse
Physical contact
Inappropriate language
Lying
Cheating
Theft/possession of stolen property
Left supervised area
Trash/littering
Name calling
Bullying

Fighting
Assault
Reckless endangerment: Engaging in conduct
that creates a grave risk of death or serious
physical injury
Harassment
Chronic bullying including intimidation
Committed obscene act
Weapon
Destruction of property
Theft/possession of stolen property
Left supervised area (missing)

PBIS in Afterschool

For students who engage in recurring problem behavior, who are not responding to the progressive
discipline system, additional individual behavioral supports should be provided. Talk to the school
PBIS team about additional behavioral supports, also known as Tier 2 and Tier 3 supports. Be sure to
document behavior problems so the PBIS team can refer back to it.
If your school does not have a PBIS team, work with the child’s parents, teachers, and the school
counselor to create more intensive supports.

Why Data?
When an afterschool program is fully integrated into
the PBIS system, they will need to document behavior
problems in the same way the school day documents
data so that their information is included in making
data-based decisions.
The right data can show things like when there is
a spike in negative behavior in a certain location,
at a certain time of day, or when students are with
a specific instructor. The information can then
be used to make adjustments. For example, if the
data shows that there is a significant increase in
leaving trash around in the cafeteria after snack,
the program can take this information and look
at the situation that is triggering this response
in students. Are there enough trash cans? Do students know where the trash cans are located? Is there
a clear clean-up routine? Are students given enough time to eat and clean up? Which adults supervise
the cafeteria? What is the adult behavior during snack time? Analyzing the data will help staff create
strategies to get students back on track.
There are 2 main types of documentation for problem behavior: a written warning for Instructor
managed behavior and a discipline referral for repeated problem behavior and Supervisor
managed behavior. Examples of each are on the following pages.
Many schools use the School-wide Information System (SWIS), created by the OSEP Technical
Assistance Center to track discipline data. It is a web-based data collection tool to support the databased decision making of PBIS teams around discipline data. More information on SWIS can be found at
their website, www.swis.org.
Programs that choose not to use SWIS must have a method for collecting and aggregating their
discipline data. This Outcome Data Collection Tool is one resource available. This tool was created in
Microsoft Excel by Nicole Beier. It can be used to enter information from Discipline Referrals. It will
automatically create four graphs (Average Referrals per Day per Month, Referrals by Problem Behavior,
Referrals by Time, and Referrals by Location). Creation of a fifth graph (Referrals by Student) takes a bit
of Excel knowledge. If you decide to use this tool, please feel free to contact Melissa Marks
(marksm@wisconsinPBISnetwork.org ) if you have any questions or comments. Please also let her
know if you are using the tool so that she knows to contact you if the tool is updated in any way.
PBIS in Afterschool
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Example Written Warning
Name:

Grade:

Date:

Staff:

16

Time:

•
•
•
•
•

Problem Behavior:
Inappropriate language
Disruption
Property misuse
Defiance/non-compliance

Location

•
•
•
•
•

Possible Motivation:
Attention from adults or peers
Avoid work
Obtain item(s)
Avoid peer(s) or adult(s)

What happened?

•
•
•
•
•

Consequences:
Parent contact
Conference
Follow up agreement
Lose privilege:________________

•
•
•
•

Classroom
Cafeteria
Bathroom
Special event

•
•
•
•
•

Playground
Passing area
Arrival
Dismissal
Restricted area

PBIS in Afterschool

Example Office Referral
Name:

Grade:

Date:

Staff:

Time:

Problem Behavior:

Location

Possible Motivation:

What happened?

•
•
•
•
•
•
•
•
•
•

•
•
•
•
•
•

Fighting/ physical aggression
Possession/Use of a Weapon
Possession/use drugs/alcohol
Vandalism
Extreme defiance
Verbally/physically threatening
Harassment
Repeated minor behavior:
___________________________
Other: ______________________

Attention from adults or peers
Avoid work
Obtain item(s)
Avoid peer(s) or adult(s)
Don’t know
Other: ______________________

•
•
•
•
•
•
•
•
•
•
•

Classroom
Cafeteria
Bathroom
Special event
Computer Lab
Gym
Playground
Passing area
Arrival
Dismissal
Other area: __________________

Others involved:

Consequences:

•
•
•
•
•
•
•

Parent contact
Conference
Follow up agreement
Lose privilege:_______________
Suspension # of days or hours:
___________________________
Other: ______________________

Parent Signature

Date sent to parent:

For a PBIS implementation to be effective, everyone in the school community must participate-students,
teachers, custodians, office staff, afterschool instructors, and even volunteers in the building. From time
to time all adults should be observed while they work with students. The information gathered from the
observation can be used to offer feedback and coaching to make sure everyone feels like they are prepared
to use PBIS strategies. Additionally, the observation data can be used to develop training sessions.
A sample tool for observing staff is below.

PBIS in Afterschool
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Supporting Afterschool Staff
Observation Tool
Evidence-Based Strategies to Enhance Academic and/or Social/
Behavior Instruction
Strategy Used
1 = somewhat | 2 = moderate | 3 = extensive

1

2

3

NA

Did most students
respond?

Precorrect: Reminder of Classroom Procedure,Routine, or
Expectation
Activity begins promptly
Students Actively Engaged / Minimal Down Time
Procedures/Routines/Expectations
Actively Taught
Active Supervision (move, scan, interact)
Positive, Specific Feedback
Respectful Redirect / Error Correction

•
•
•

Prompt (identify error)
Reteach (skill, rule, routine, procedure)
Reinforce (state when error corrected)

Provide Choices (where, when, how work is done)
Multiple Opportunities to Respond (i.e. group choral response,
students volunteer, written)
Task Difficulty aligns with Student(s) Ability
Activity/Task Sequence Clearly Stated and Demonstrated
Positive Feedback (Adult Attention) Ratio 5:1
The following was adapted from “PBIS Practitioner’s Guide Addressing School Climate: 5 Ways Schools can Positively and
Proactively Support All Students” from OSEP Center on Positive Behavioral Interventions and Supports, Center for Positive
Behavioral Interventions and Supports, University of Connecticut, January 27, 2017
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PBIS Works
PBIS is widely used because it works. It makes student environments safer, calmer, and more effective
for learning. Afterschool programs can leverage this evidence-based framework to make intentional
connections to the school day, improve the climate of their program, and increase overall program quality.
Rather than waiting for problem behaviors to occur and reacting, afterschool providers should adopt positive
and proactive practices to support students and prevent these behaviors from occurring.

Three Reasons to Focus on Positive and Proactive
Practices
1. Schools and Afterschool programs often serve as the de-facto mental health support system for
students. Providing all students with a safe, predictable, and positive environment is critical in
effectively addressing many mental health concerns.
2. Implementing basic positive and proactive practices works. When these key practices are
implemented well, students’ social, emotional, behavioral, and academic outcomes improve.
3. By implementing positive, proactive practices, schools can more effectively support students who
may experience greater difficulties and require additional support.

Afterschool educators must increase their use of these
following evidence-based, high-impact practices:
1. Establish positively stated expectations that communicate respect for all students and that value
diversity among students as well as adults. Clearly describe how students and adults can display
observable expectations in each routine and setting that contribute to a common language and a
predictable, respectful, and safe experience for all.
2. Explicitly and purposefully teach expectations across all routines and settings. Specifically
define, model, and practice each expectation, and use positive and negative examples so that
students see the line between appropriate and inappropriate behavior.
3. Give specific praise for displays of appropriate behavior. Actively supervise students to catch as
many instances of appropriate behavior as possible. When disrespectful behavior occurs, provide
a specific error correction to identify the mistake and to teach and practice the correct response.
Give feedback so that praise exceeds corrections (e.g., 5 to 1 ratio).
4. Use data to monitor how PBIS is working and what adults can do to keep students in situations
where they can be successful.
5. Collaborate with the school day to align with their PBIS expectations and recognition system, and
work with teachers, parents, and counselors to create customized supports for students who need
them.

PBIS in Afterschool
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